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The Evaluation of the Media-Smart Youth Curriculum
Part one
This program entails an after-school program that focuses on empowering the young youth between eleven and thirteen. It focuses on enabling the child to acquire a healthy life by making the right choices regarding their nutrition and physical activity by exposing them to media's benefits to influence their lives positively. Thus, by addressing the critical learning areas, including food, physical activity, media awareness, and media analysis skills. This curriculum program divides these subjects to engage the youth in various activities that eventually lead them to become media-savvy. The Media Smart-Youth Program has ten ninety-minute lessons facilitated by adults entailing the big production as the main aim of the project created by the youth towards achieving healthy nutrition and physical activity among their peers.
The reason for conducting this evaluation was to know if the Media-Smart Youth curriculum and the program could increase adolescent youth's knowledge, intention, and skills when the institution implements it entirely in the school sites, an after-school program. Therefore, The Eunice Kennedy Shriver National Institute of Child Health and Human Development intended to examine the program's implementation process and measure the program's results within the adolescent youth that participated. The organizations involved in this program included the Girl Scout Council of Great Minneapolis, Girl Scouts of Rolling Hills Council, Latin American Youth Center, Logon Square Neighborhood Association, and Spartanburg Terrace Tenants Association Save and Children.


Part two
The evaluation consisted of various questions. The program wanted to know if the after-school program providers in different locations could recruit up to fifteen youths aged eleven to thirteen and retain a minimum of nine kids, including the extended racial and ethnic backgrounds. The program also wanted to know the number of participants who could complete the session and hence, if the program resulted in the retention or loss of the youth. The program also wanted to know the facilitators' challenges in implementing the curriculum entirely. And lastly, the program wanted to know if the Media-Smart Youth curriculum intended to use each after-school program site as an experiment in the group.
Besides, some questions arose concerning the youth outcome, including whether participants aged eleven to thirteen eventually increased their understanding. The primary principles of health and nutrition through the snacks and hence acquired behavioral intention towards making the right choice of healthy and nutritious snacks in real life. Again, suppose the youth participants could increase their knowledge capacity in the importance of physical activities daily. In that case, that could lead to good health and change their mind to be more active every day. And lastly, if the youth could gain adequate knowledge to know the connection between media and health, improving the analysis of media messages skills.
Part Three
The type of evaluation the Media-Smart Youth program used was formative. The facilitators conducted an assessment during the youth program development by assessing if learning institutions could implement it, hence beneficial to the youth (Pritchard, 2021). The program institution had various facilitators that helped in the evaluation process. The facilitators used a group-randomized design which consisted of treatment and control groups. The treatment groups included the enrollment of the youth at the after-school site that offered the program, and the control groups comprised relative youth at the after-school site that did not provide the program. Therefore, the Media-Smart Youth program used formative research to develop the first and second orders of the various curriculum activities to ensure that they engaged the youth and were pertinent to the objective learning process. The process involved evaluating and reviewing the curriculum that focused on media literacy, nutrition, and physical activity for the youth adolescent. The program wanted to be sure of its implementation if it could be feasible in adopting the curriculum by employing a pilot testing method in various settings of the seven sites in the country. Therefore for the facilitators to conduct this process successfully, they handed over the online forms completed after every lesson that provided detailed information concerning the feedback of the activities.
The program used external evaluation since The Eunice Kennedy Shriver National Institute of Child Health, and Human Development agency evaluated the Media-Youth Program if it was feasible to implement in schools (Sethi & Nolen, 1997). They did this by assessing the program's outcomes in the youth who participated and determining if it was competent to be implemented or not. The NICHD agency wanted to know if the program would enhance nutrition, physical activity, and media analysis in the youth regardless of racial and ethnic backgrounds.
Part Four
The approach the evaluators used in the evaluation process was evidence-based evaluation. The evaluators wanted to make a sensible decision from the outcomes, so they were decision-oriented. The evaluators focused on the results of the activities, enabling them to determine if the program was suited for implementation in the learning institutions. The evaluators surveyed the Media-Smart Youth programming to assess the behavioral change in the youth adolescents' nutrition, physical activity, and efficient media analysis skills (Divate & Salgaonkar, 2017). They conducted a behavioral assessment in Minnesota's Teens Eating for Energy and Nutrition at school, eventually obtaining the data's validity and reliability.
The evaluators also asked the facilitators to submit their lesson log plans at every lesson completed within forty-eight hours. The evaluators wanted to see if the facilitators followed the lesson plan as structured. They also required them to record their time to complete each session and note down the challenges they faced while conducting the process with fidelity. The evaluators also observed the facilitators through the lesson session by watching the lesson discretely. After that, they captured the observations on the media facilitators that implemented the logs after completing the study. After that, the evaluators compared their findings with the data report that the facilitator submitted.
Part Five
Conclusions and Recommendations
The evaluators summarized the program evaluation findings as weak to support the implementation of the program activity to the learning institution. They obtained a ninety-five percent interval in the least square analysis that indicated the weakness of the treatment versus the control differences. The evidence they acquired to conclude this was the sample loss in pair of the two matches that resulted from poor retention that led to the reduction and discrimination of the power test. Hence, the lack of adequate results to support the program's implementation in the learning institutions. The evaluators again acquired evidence that the facilitators did not have enough time to complete the evaluation, resulting in invalid outcomes. The facilitators raised this issue as a challenge they faced, supporting the incompetency of the program's implementation.
The evaluators then gave out various recommendations. They recommended that the evaluations done in the future should include making an effort towards improving the content and format of the institutes in conducting the survey. They also recommended a more inter-item analysis that could result in validity and reliability by using extended potential participant sampling to improve the inter-item analysis to demonstrate the consent.  They also suggested a more formal process to secure the permission of difficulties reported from different sites.
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Part Six
Critiques on the Evaluation
The facilitators used the survey as their primary tool for evaluation which did not provide good outcomes. The results meant that they did a rough survey to implement the program without valid and reliable products without using the efficient way of surveying and demonstrating the content in the agreement. This was due to a lack of enough time to develop correct findings. Again they only used a randomized group sample instead of diverse potential participants for valid and reliable outcomes.
The evaluation is essential for school administrators and staff to know their worth to the students through the learning process. The evaluation process can determine the general performance of the teachers by seeing if the teaching methods and strategies employed by the teachers are effective. Through tests and results, the administration can identify the school's general performance level. Institutions set their goals, so through evaluation, they can know if the administration has achieved its goals or if they have to improve their performance to achieve goals. 
I would improve the evaluation design by using diverse potential participants. Doing this would help me acquire many stakeholders in the evaluation process, resulting in accountability of the program and its activities. This method would allow me to gather more information on the needs of individuals and the organization. I would also want to include different responses from different genders. The findings could help me realize if there was any associated challenge in the gender that resulted in their current condition through issuing questionnaires. Through this, I would obtain the exact information from the individuals from their answers. The technique could make it easier for the participants to express themselves individually rather than in groups. I would ask a question on the type of activities the youth frequently involve themselves in and their food. The information would help me identify a problem and develop competent methods to obtain valid and reliable outcomes, which could help come up with better conclusions and recommendations.
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Part 7
Evaluation Plan
	Evaluation Question or objective
	Info required
	Info source
	Data collection method
	Info collection arrangements

By whom
	


conditions
	


when

	1. How did you find out about this project?

2. What elements would you wish eliminated from the program
	1. Elements that seem problematic in the program.

2. Gender information.
	1. learners
Instructors

	Descriptive.

Cross-sectional surveys

Interviews.
	1. School Admin.
2. Researchers.
	1. Face to face interviews.
2. Online surveys
3. Printed questionnaires
	Nov 2021

Nov 2021







	Analysis Procedures
	Interp. Proc./ Criteria
	Reporting of info

To whom
	


How
	


When 

	1. Ask all participants to give their opinions regarding the nature and outcome of the program.
2. Analyze various aspects of the program and assess the ones with the highest priorities and those that should be changed due to their ineffectiveness.
	1. Did the participants demonstrate technical skills in irrespective fields as expected?
2. Did 99% of participants provide a positive opinion regarding this program?
3. Did the participants raise any claims regarding the ineffective variables of the program?
	1. Learners
2. Parents
3. School admins and teachers.
	1. End of year report
2. Both summative and formative feedback during the program to make necessary changes to improve its effectiveness.
	Nov 21

Nov 21



	3. N
	4. 
	4. 
	3. 
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Figure 2. Estimated Least Square Means for the Media-Smart
Youth Outcome Measures at Pre- and Posttest, with 95%
Confidence Intervals.
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